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ABSTRACT

The purpose of this study is to present how the textbooks
develop over time. The vision, perspective, as well as
their design are the elements that are constantly
changing due to the developments in the educational
system. From the printed to the digital form, today’s
textbook includes a range of musical activities and
repertoire that must train students musically and
culturally.
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INTRODUCTION

Over time, the educational system has undergone
numerous changes that have led to the reorganization of
the school curriculum, but also to the revision of the
school textbooks.

According to the Explanatory Dictionary of the
Romanian Language, the textbook represents the book
that contains the basic notions of a science, an art or a
practical occupation (DEX, the word “textbook’). Thus,
the textbooks of Music education and Theory-Solfege-
Dictation are written documents that present both a
theoretical and a practical content. The content of the
textbook has to abide by What the textbook contains is
stipulated by the curriculum and how it has been
modified over time to identify the most important content
to be taught to students. The visual and informational
identity is customized by each author or group of authors
by offering attractive and interesting elements for
students.

What is the aim of the handbook and its role? Certainly,
many teachers asked this question when they were tasked
with creating a textbook to be used in schools. Its purpose
is to prepare the learners in a field unknown to them, as
the definition in DEX says, providing theoretical
information, but also exercises for a better understanding
of notions. Depending on how many practical
applications (songs, rhythmic exercises or other types of
exercises) the author proposes, there is also the
theoretical part of the musical elements that are important
to remember. In relation to its role in classes, it is the
instrument that presents in detail the topics covered by
the school curriculum. This leads to a number of
functions that are listed by I. Nicola or R. Seguin thus:
information, formative, stimulating, self-evaluation

REZUMAT

Studiul de fata are rolul de a prezenta modul de
dezvoltare a manualelor de-a lungul timpului. Viziunea,
perspectiva, cdt §i prezentarea manualelor sunt
elementele care se afla in continua schimbare datorita
modificarilor din sistemul educational. De la forma fizica
la cea digitala, manualul din prezent cuprinde o serie de
activitati si repertorii muzicale care trebuie sa formeze
elevii din punct de vedere muzical §i cultural.
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INTRODUCERE

De-a lungul timpului, sistemul educational a suferit
numeroase schimbari, care au condus la reorganizarea
curriculei scolare, dar si la revizuirea manualelor scolare.

Conform Dictionarului Explicativ al Limbii Romane,
manualul reprezinta cartea ce cuprinde notiunile de baza
ale unei stiinte, ale unei arte sau ale unei indeletniciri
practice (DEX, cuvantul ,,manual”). Astfel, manualele
disciplinelor Educatie muzicala si Teorie-Solfegiu-Dicteu
sunt documente scrise, care prezintd atdt un continut
teoretic, cat si unul practic. Ceea ce cuprinde manualul
este dat de programa scolard si modul in care aceasta a
fost modificatd de-a lungul timpului pentru a identifica
cele mai importante continuturi care trebuie sa fie predate
elevilor. Identitatea vizuald, dar si de informatii, este
personalizatd de fiecare autor sau grup de autori prin
oferirea unor elemente atractive si de interes pentru elevi.

Care este scopul manualului si rolul acestuia? Cu
sigurantd multi pedagogi si-au adresat aceastd intrebare
atunci cand aveau sarcina de a realiza un manual care sa
fie folosit 1n scoli. Scopul acestuia este de a pregati elevul
intr-un domeniu necunoscut lui, asa cum spune si
definitia din DEX, oferind informatii teoretice, dar si
exercitii pentru mai buna intelegere a notiunilor. In
functie de cat de multe aplicatii practice (cantece,
exercitii ritmice sau alte tipuri de exercitii), pe care
autorul le propune, apare si partea teoreticd a elementelor
muzicale, care sunt important de retinut. Legat de rolul pe
care acesta il detine in cadrul orelor, el reprezintd
instrumentul care expune detaliat subiectele abordate de
programa scolara. Acest fapt conduce la o serie de functii
care sunt enumerate de I. Nicola sau R. Seguin astfel:
functia de informare, formativa, stimulativd, de
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function (Nicola, 1996: 372), the function of structuring
learning and the one of guiding learning (Seguin, 1989:
22-24). Through these functions, the textbook must be a
rich source of knowledge, through which a series of skills
are formed due to the tasks that need to be performed by
the students. Promoting individual work is a way for
students to step up their self-assessment process, both in
terms of theoretical and practical content.

Another aspect that needs to be taken into consideration
when making a textbook is related to compliance with
certain requirements, such as didactic, hygienic and
aesthetic ones. The first requirement (didactic) is the
creation of age-appropriate content with appropriate
language, the hygienic one refers to the way the textbook
looks (cover, type of ink used), while the way the
illustrations are made (the used colour palette, etc.) aims
at the aesthetic aspect. All these contribute to better use
of the textbook, regardless of how it is presented to
students.

Whereas, from a technical point of view, until 2017, the
textbook existed only in printed format, on the school
desks, since the autumn of 2017 its digital version
appeared, being thus a novelty both in structuring the
activities and in their digitization. The presentation mode,
the format, and the illustrations used, together with the
chosen song repertoire continue to be part of the textbook
life, regardless of the authors who make it.

The discipline of Music education, as it is known today,
has had several names over time, the most common being
that of Music, in the last century. With the passing of the
years, one can observe how it has evolved, by modifying
the school curricula and the textbooks that are the basis
of the teaching act. Understanding the curriculum and
detailing it flows into the contents of the textbooks. If in
the beginning the textbooks were books with a rich
musical content, this gradually changed, sometimes the
practical part being shadowed by the theoretical one. It is
interesting to note how the school textbook evolved from
the 20" century to the present, and it is also necessary to
analyze and identify which are the possible similarities,
but also the differences between the past and the present.

HISTORICAL CONTEXT

The development of school textbooks over
time in Romania

The history of textbooks begins in Romania in the 16
century, when Johannes Honterus published in Brasov
one of the most important musical works dedicated to
didactics (Vasile, 1995: 79). Subsequently, Comenius’
principles began to be addressed in the case of
Transylvanian education, so that only in the 19" century
we had more and more resources. The changes that took
place in the education plan, together with the reforms that
made it compulsory, also gave a decisive character to the
school textbooks dedicated to musical education. For the
first time, translations were made from works by
A.Papin, L. A. Segon, E. Fr. Richter, P. Mezzetti or
B. Franchetti, textbooks that were not always reference
titles and thus effective in the education of Romanian
children. These translations appeared in various
newspapers or specialized magazines, either entirely or
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autoevaluare (Nicola, 1996: 372), functia de structurare a
invatarii si cea de ghidare a invatarii (Seguin, 1989:
22-24). Prin aceste functii, manualul trebuie sa fie o sursa
bogatd de cunoastere, prin care sa se formeze o serie de
deprinderi datoritd sarcinilor care necesitd sa fie
indeplinite de catre elevi. Promovarea muncii individuale
reprezintd un mod prin care elevii pot sd-si intensifice
procesul de autoevaluare, atat in privinta continutului
teoretic, cat si a celui practic.

Un alt aspect care este necesar sa fie luat in vedere cand
se doreste realizarea unui manual este legat de
respectarea unor cerinte precum cele didactice, igienice si
estetice. Prima cerintd (didacticd) reprezintd realizarea
unui continut care sd fie adecvat varstei, cu un limbaj
potrivit, cea igienica face referire la modul in care arata
manualul (copertd, tip de cerneala utilizat), in timp ce
modul in care sunt realizate ilustratiile (folosirea paletei
de culori etc.) vizeaza aspectul estetic. Toate acestea
contribuie la mai buna intrebuintare a manualului,
indiferent de modul in care este prezentat elevilor.

Dacéd din punct de vedere tehnic, pand in anul 2017,
manualul exista doar in format fizic, pe bancile scolilor,
din toamna anului 2017 a aparut si varianta digitald a
manualelor, fiind astfel o noutate atdt in structurarea
activitatilor, cat si in digitalizarea acestora. Modul de
prezentare, formatul, ilustratiile utilizate, impreuna cu
repertoriul de cantece ales continua sa faca parte din viata
manualelor, indiferent de autorii care il realizeaza.

Disciplina Educatie muzicala, agsa cum este cunoscuta in
ziva de astazi, a avut de-a lungul timpului mai multe
denumiri, cel mai des intalnita fiind cea de Muzica, in
secolul trecut. O data cu trecerea anilor se poate observa
modul in care aceasta a evoluat, prin modificarea
programelor scolare si a manualelor care stau la baza
actului didactic. Intelegerea programei si detalicrea
acesteia se revarsa in continutul manualelor. Dacd la
inceputuri manualele erau carti cu un bogat continut
muzical, treptat acest lucru s-a transformat, uneori partea
practica fiind in umbra teoreticului. Este interesant de
observat modul in care manualul scolar a evoluat din
secolul al XX-lea in prezent, fiind necesar de analizat si
identificat care sunt posibilele similaritati, dar si diferente
intre trecut si prezent.

CONTEXT ISTORIC
Dezvoltarea manualelor scolare de-a lungul

timpului in Roméania

Istoria manualelor incepe In Romania incd din secolul
al XVlI-lea, cand Johannes Honterus publicad la Brasov
una dintre cele mai importante lucrari muzicale dedicata
didacticii (Vasile, 1995: 79). Ulterior, incep sa fie
abordate principiile lui Comenius si in cazul educatiei
transilvinene, pentru ca de abia in secolul al XIX-lea sd
avem din ce in ce mai multe resurse. Schimbarile care au
loc in planul invatamantului, impreund cu reformele care
vor introduce obligativitatea acestuia, imprima un
caracter decisiv si asupra manualelor scolare dedicate
educatiei muzicale. Pentru inceput erau realizate traduceri
dupa lucrari ale lui A. Papin, L. A. Segon, E. Fr. Richter,
P. Mezzetti sau B. Franchetti, manuale care nu erau
intotdeauna titluri de referintd, eficiente in educatia
copiilor romani. Aceste traduceri au aparut in diverse
ziare sau reviste de specialitate, fie in intregime, fie
fragmentar (Vasile, 1995: 109). Existenta acestora denota



fragmentarily (Vasile, 1995: 109). Their existence proves
that learning music in school was considered very
important, but they gave rise to much criticism later
because other languages were used or practical examples
were missing, and they were rich in theory.

Whereas, in the 19" century, the main purpose of the
authors of specialized books was to write books
accessible to children and to initiate them into musical
writing, in the 20" century everything took on a new
orientation, the authors of the textbooks being more
aware of the richness of the native musical material and
how the theoretical elements could be taught from it, in
order to be closely connected with the capacities and
interests of the children of that period.

The most important textbook authors of the late 19" and
early 20" centuries are considered G. Musicescu (Cursul
practic de musica vocald, pentru usul gimnasiilor,
scoalelor normale si institutiilor private, 1877), Teodor
T. Burada (Principii de muzica, 1877-1901), Iloan
Costescu (Teorie musicala elementard, 1901), Constantin
Cordoneanu (Metodul scripto-sonic, 1902) and many
others. Each of those listed was criticized because
students were urged to learn musical sounds without
having the necessary musical practice.

The period between the two World Wars was a prolific
one, as new ideas emerged and were implemented by
making different textbooks from what existed before. The
most important representatives, who contributed to the
change of the vision on the contents of the textbooks,
were Constantin Brailoiu and George Breazul. Each of
them knew how to find the balance regarding the
composition of a repertoire of musical works both from
the world music and from the national folklore.

Constantin Brailoiu’s textbooks appeared only in 1935,
the first being called Manualul de muzica pentru clasa I a
scoalelor secundare. Its purpose was to teach the theory
and solfege by using exercises and musical examples.
The way it approached the learning of musical sounds
was from the central C, continuing as the sounds are
placed in the scale. It is interesting to note that nothing is
mentioned about the clef except when learning the sound
and the note G. In terms of rthythm and meter, musical
content is not used, but only chanted lyrics, to be able to
highlight the regular sequence of accents. The school
textbooks for the second to the fourth grades were not
rich in folkloric content due to the fact that Brdiloiu
criticized the textbooks of Breazul. Because not all the
theoretical information learned in Western Europe
matched Romanian folklore, Brailoiu identified the most
representative works to use in his textbooks.

George Breazul is one of the most important personalities
of the Romanian music pedagogy, due to the fact that he
succeeded in combining the traditions and customs of the
Romanian people with the evolution of FEuropean
pedagogy. Breazul considered that the music class should
be an hour of communication with art, which would
make interdisciplinary connections. His ideas were fully
illustrated by the school curricula and textbooks he
designed in order to harmoniously combine the examples
from Romanian folklore with those from the world
musical literature. His conception of the content of
musical education in Romanian schools is also reflected
in the didactic solutions proposed in terms of learning the
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o foarte mare importantd acordatd invatarii muzicii in
scoald, insd ulterior au fost formulate multe critici din
cauza faptului ca sunt utilizate alte limbi sau lipsesc
exemplele practice, fiind bogate din punct de vedere
teoretic.

Daca 1n secolul al XIX-lea scopul principal al autorilor de
carti de specialitate era acela de a scrie manuale
accesibile copiilor si de a-i initia In scris-cititul muzical,
in secolul al XX-lea totul capata o noua orientare, autorii
manualelor fiind mult mai constienti de bogatia
materialului muzical autohton si de modul in care pot fi
predate elementele teoretice pornind de la acesta, pentru a
fi in stransa legatura cu capacitatile si interesele copiilor
din acea perioada.

Cei mai importanti autori de manuale din finalul
secolului al XIX-lea si inceputul secolului al XX-lea sunt
considerati Gavriil Musicescu, (Cursul practic de musica
vocald, pentru usul gimnasiilor, scoalelor normale gi
institutiilor private, 1877), Teodor T. Burada (Principii
de muzica, 1877-1901), loan Costescu (Teorie musicald
elementara, 1901), Constantin Cordoneanu (Metodul
scripto-sonic, 1902) si multi altii. Fiecare dintre cei
enumerati au fost criticati datoritd faptului ca elevii erau
indemnati s@ Invete notele fara sa aiba practica muzicala
necesard.

Perioada dintre cele doud Radzboaie Mondiale este una
prolifica, deoarece apar idei noi care sunt puse in aplicare
prin realizarea unor manuale diferite fatd de ce exista
pana in acel moment. Cei mai importanti reprezentati,
care au contribuit la modificarea viziunii asupra
continutului manualelor sunt Constantin Brailoiu si
George Breazul. Fiecare dintre acestia a stiut cum sa
gaseasca echilibrul privind alcatuirea unui repertoriu de
lucrari muzicale, atat din creatia universald, cat si din
folclorul national.

Manualele lui Constantin Brailoiu apar doar in anul 1935,
primul fiind denumit Manualul de muzica pentru clasa 1
a scoalelor secundare. Scopul acestuia era de a Invita
teoria si solfegiul prin utilizarea unor exercitii si exemple
muzicale. Modul in care abordeaza invatarea sunetelor
muzicale este pornind de la do central si continuand asa
cum sunt ingiruite sunetele in gama. Este interesant de
observat faptul ca despre cheie nu mentioneaza nimic,
decat atunci cand se invata sunetul si nota sol. In privinta
ritmului si metrului, nu se utilizeaza continutul muzical,
ci doar versurile scandate, pentru a putea evidentia
succesiunea regulatd a accentelor. Manualele scolare
destinate claselor a II-a pana in a IV-a nu vor fi bogate in
continutul folcloric din cauza faptului cad Brailoiu face o
criticd la adresa manualelor lui Breazul. Deoarece nu
toate informatiile teoretice invatate in Europa occidentala
se potriveau folclorului romanesc, Brailoiu a identificat
cele mai reprezentative lucrari pe care si le foloseasca in
manualele sale.

George Breazul este una dintre cele mai importante
personalitati ale pedagogiei muzicii romanesti, prin
imbinarea dintre traditiile si obiceiurile poporului sau cu
evolutia europeana ale acestora. Breazul considera ca ora
de muzica trebuie sa fie o ord de comunicare cu arta, care
sd realizeze legaturi interdisciplinare. Ideile sale sunt pe
deplin ilustrate de programele si manualele scolare pe
care le-a conceput si care Tmbind armonios exemplele din
folclorul roménesc cu cele din literatura muzicald
universald. Conceptia sa asupra modului continutului de
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elements of musical language. For example, the
assimilation of musical durations and sounds took into
account the peculiarities of the Romanian folklore. The
durations were learned starting from the quarter note and
the eighth note (specific to children’s rhythm), and the
sounds were learned on the basis of the modal principle,
that is, by taking into account the so called odiyoyopdia
(chords scarcity) in children’s folklore. They start with
the G-E interval, followed by the sounds and notes 4, C,
D, F, C? and B, unlike Briiloiu, who expected sounds to
be learned in their order of appearance in the musical
scale starting on C’.

The four children’s song books, written for grades I-IV of
secondary schools of boys and girls, from 1931 to 1933,
comprised songs from children’s folklore, but also from
national music works, being adapted to age, in order to
enable a better use and understanding of the lyrics. The
presentation of the songs was unique, but in accordance
with other approaches in Western pedagogy, and
included the rendering of the melodic line in the form of
waves that follow its profile, the rhythm being indicated
by the drawing of the characters in the text, rendered with
different sizes depending on the duration of the sounds
they represented. The musical material was gradual,
going from simple to complex, while tracing the syncretic
link between music and text (Breazul and Saxu, 1985:
102-104). It is interesting to note that in the textbooks of
Breazul, there was not so much attention for the
theoretical content, everything being oriented to the
music and the type of examples that such a school
document had to provide.

Due to the fact that Breazul was over time a creator of
curricula, textbooks and other documents with an
educational nature, he had complete perspectives on the
content that the school music class was supposed to
cover, which is noticeable when reading his school
textbooks.

The second half of the 20" century brought a new
orientation in the development of the school book. The
appearance of unique textbooks, during the communist
period, was the only solution found by the people who
made decisions regarding education to unify students
from an educational point of view (Vasile, 2004: 146). In
the form of a book imposed by the doctrine of the time,
the unique music textbook was rigid and low in content,
addressing more universal musical literature than national
folklore. The emphasis was placed on standardized
information and favoured the students’ learning by
memorization (Vasile, 2004: 147), not the development
of thinking. Since all students had to learn and retain the
same information, teachers were restricted in their
teaching.

Opposed to the unique text book were the alternative
textbooks, which appeared in the late 20" century, after
1990. According to the school curricula that appeared in
the last decade of the previous century, alternative
textbooks were a source of inspiration and choice over
what teachers considered appropriate for their own
students. Through the different approach of the same
content, the new textbooks allowed the development of
various didactic strategies, they returned to finding a
balance between the theoretical and practical content, as
well as in choosing musical examples from the universal
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educatie muzicala din scolile roméanesti se reflectd si in
solutiile didactice propuse 1n privinta Invatarii
elementelor de limbaj muzical. Spre exemplu, asimilarea
duratelor muzicale si a sunetelor tine cont de
particularitdtile folclorului roménesc. Duratele se invata
pornind de la patrime si optime (specifice ritmului
copiilor), iar sunetele se invatd pe baza principiului
modal, adicd tindnd cont de oligocordiile din folclorul
copiilor. Se incepe cu bitonul so/-mi, urmand sunetele si
notele la, do, re, fa, do® si si, spre deosebire de Briiloiu,
care preconiza invatarea sunetelor in ordinea aparitiei in
scara muzicald inceputd pe do’.

Cele patru carti de cantece pentru copii, scrise pentru
clasele I-IV ale scolilor secundare de baieti si fete, din
perioada 1931-1933, cuprind céntece provenite din
folclorul copiilor, dar si din creatia nationald, fiind
adaptate varstei, pentru a avea o mai buna utilizare si
intelegere a versurilor. Modul de prezentare al pieselor
este inedit, dar in concordantd cu unele abordari din
pedagogia occidentala si cuprinde redarea liniei melodice
sub forma unor valuri care urmaresc profilul acesteia,
ritmul fiind indicat prin desenul personajelor din text,
redate cu dimensiuni diferite in functie de durata
sunetelor pe care le reprezinta (Breazul si Saxu, 1985:
102-104). Materialul muzical este gradat, mergand de la
simplu la complex, in timp ce se urmareste legatura
sincretica dintre muzica si text. Este interesat de observat
cum in manualele lui Breazul nu existd atit de multa
atentie spre continutul teoretic, ci totul este orientat
asupra muzicii si a tipului de exemple pe care trebuie sa
le ofere un astfel de document scolar.

Datorita faptului cd Breazul a fost de-a lungul timpului
creator de programe, manuale si alte documente de natura
educationald, acesta a avut perspective complete asupra
continutului pe care trebuia sa il acopere ora de muzica
din scoala, ceea ce se poate observa si dacad se parcurg
manualele sale scolare.

Cea de a doua jumatate a secolului al XX-lea aduce o
noud orientare in ceea priveste dezvoltarea cartii destinate
scolii. Aparitia manualului unic, In perioada comunista, a
reprezentat singura solutie a persoanelor care luau decizii
in privinta invatamantului de a uniformiza elevii din
punct de vedere educational (Vasile, 2004: 146). Sub
forma unei carti impuse de doctrina timpului, manualul
unic era rigid si sarac in continuturi, abordand mai mult
literatura muzicala universald, si nu cea din folclorul
national. Accentul era pus pe informatii standardizate,
care favorizau Invatarea prin memorare in randul elevilor
(Vasile, 2004: 147), si nu dezvoltarea gandirii. Deoarece
toti elevii trebuiau sd invete si sd retind aceleasi
informatii, profesorii erau ingraditi in activitatea lor
didactica.

Opuse manualului unic sunt manualele alternative, care
au aparut in finalul secolului al XX-lea, dupa anul 1990.
In conformitate cu programele scolare existente in
ultimul deceniu al secolului trecut, manualele alternative
reprezintad o sursa de inspiratie si de optiune asupra ceea
ce considera cadrele didactice ca este adecvat propriilor
elevi. Prin maniera diferitd de abordare a aceluiasi
continut, noile manuale permit elaborarea unor strategii
didactice variate, acestea revin la gasirea unui echilibru
intre continutul teoretic si cel practic, precum si in
alegerea exemplelor muzicale din repertoriul universal si



and Romanian repertoire. Each textbook had its own
personality by using different pieces that aimed to
achieve the same goals. Teachers directed their attention
toward the training of the musical abilities and skills of
the students. The elaboration of textbooks was allowed
for any teacher, but the decision on who would receive
the endorsement of the relevant ministry and be
published was made after a contest, where a separation
between the various textbooks was performed based on
the checkmarks of the contents.

In addition to the importance of using a specialized
vocabulary and carefully chosen musical examples, it is
also necessary to mention that, visually, a rethinking of
the presentation of the textbook also took place. Brightly
coloured, personalized covers appeared, the pages were
no longer black and white, while the theoretical
information and the exercises were highlighted by other
colours. Also, in some textbooks more and more images,
diagrams or tables were encountered. We can also see the
different approach to the exercises. If, before the ’90s,
most of the time, the textbooks had no tasks to be
performed by the students, in the case of the textbooks
that have appeared after 1990, the textbooks present more
and more varied exercises for the musical content.

These textbooks helped the teacher understand the
meaning of music and think of applications with which
students could identify themselves, starting from what the
authors provided. Among the most representative
textbook authors of the late 20" and early 21 centuries
were V. Vasile, J. Lupu, S. Matei, V. Moraru, R. Rausch,
A. Toader, S. Ciurumelescu, etc. The second decade of
the 21% century had its own music teachers who became
textbook authors: F. Chifu, A. L. Pauliuc, etc.

Nowadays, textbooks continue to be printed, but a new
way of viewing content has emerged: The digital
(electronic) version of the document. The change took
place in 2017 by changing the curriculum due to the
desire to be connected with students through the use of
technology. Generations are changing and gaining new
perspectives for acquiring skills. Today’s children have
technology at their fingertips, managing, through a
simple internet search, to find a variety of information.

THE VISION OF THE TEXTBOOKS
Period 1993-2016 vs. 2017-2022

The return to the use of alternative textbooks was and
continues to be an opportunity for textbook authors to
design books of an educational nature to be used in
schools. The most important qualities for them are:
writing and using a clear and precise, specialized
language; having knowledge of pedagogy and school
psychology, so that the topics approached are in line with
the age of the learners (Folea, 2021); elaboration of
various types of exercises through which the evolution of
the students can be observed, etc.

The selection process is carried out by a Commission of
the Ministry of Education who evaluate the textbook
projects submitted by the authors. On the basis of a score
grid, where several criteria are noted, such as: the
compliance with the competences and subjects given by
the curriculum, the use of an age-appropriate repertoire,
the inclusion of the state anthem, etc., three textbooks are
accepted, the ones that achieve the highest score (MEN,
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cel roméanesc. Fiecare manual are propria personalitate,
prin utilizarea unor piese diferite care urmaéresc
indeplinirea acelorasi obiective. Profesorul isi orienteaza
atentia In formarea capacitatilor si deprinderilor muzicale
ale elevilor. Elaborarea manualelor este permisa oricarui
cadru didactic, dar decizia asupra celor care primesc girul
ministerului de resort si sunt editate se ia in urma unui
concurs, unde pe baza unor grile de verificare a
continuturilor, se face departajarea intre acestea.

Pe langd importanta utilizarii unui vocabular specializat
si a unor exemple muzicale atent alese, este necesar sa
precizam si faptul ca din punct de vedere vizual are loc o
regandire asupra modului de prezentare a manualelor.
Apar coperti viu colorate, personalizate, paginile nu mai
sunt alb-negru, fiind evidentiate prin alte culori
informatiile teoretice sau exercitiile. De asemenea, in
unele manuale sunt intalnite din ce in ce mai multe
imagini, scheme sau tabele. Totodata se poate observa si
modul diferit de abordare al exercitiilor. Daca inainte de
anii '90, de cele mai multe ori, manualele nu aveau
gandite sarcini pe care sa le indeplineasca elevii, in cazul
manualelor care vor aparea incepand cu anii 1990,
manualele vor prezenta exercitii din ce in ce mai variate
continutului muzical.

Aceste manuale ajutd profesorul sa inteleagd care este
semnificatia muzicii si sa gandeasca aplicatii cu care
elevii sa se identifice, pornind de la ceea ce ofera autorii.
Printre cei mai reprezentanti autori de manuale din finalul
secolului al XX-lea si inceputul secolului al XXI-lea se
numara V. Vasile, J.Lupu, S.Matei, V. Moraru,
R. Rausch, A. Toader, S. Ciurumelescu etc. Al doilea
deceniu din secolul al XXI-lea ii va avea ca profesori de
muzica, autori de manuale, pe F. Chifu, A. L. Pauliuc etc.

In prezent, manualele continui si fie tiparite, insi a
aparut o noud modalitate de vizualizare a continutului.
Este vorba despre versiunea digitald (electronicd) a
documentului. Schimbarea are loc in anul 2017, prin
modificarea programei scolare si dorinta de a fi conectati
cu elevii, prin utilizarea tehnologiei. Generatiile se
schimba si capatd noi perspective de dobandire a
competentelor. Copiii din ziua de azi au tehnologia la
indemana, reusind, printr-o simpla cautare pe internet, sa
gaseasca o serie de informatii variate.

VIZIUNEA MANUALELOR
Perioada 1993-2016 vs. 2017-2022

Revenirea la utilizarea unor manuale alternative a
reprezentat si continud sa fie o oportunitate pentru autorii
de manuale, sa conceapa carti de naturd educativa care sa
fie utilizate in scoli. Cele mai importante calitati pentru
acestia sunt: redactarea si utilizarea unui limbaj clar si
precis, de specialitate; detinerea unor cunostinte de
pedagogie si psihologie scolard, pentru ca tematicile
abordate sa fie conforme cu varsta educatilor (Folea,
2021); elaborarea unor tipuri de exercitii cat mai variate,
prin care sa se poata observa evolutia elevilor etc.

Procesul de selectic este realizat de o comisic a
Ministerul Educatiei, care verifica proiectele de manual
depuse de autori. Pe baza unei grile de punctaj, unde se
noteaza respectarea competentelor si a subiectelor date de
catre programad, utilizarea unui repertoriu adecvat varstei,
includerea imnului de stat etc. sunt acceptate trei
manuale, cele care intrunesc cel mai mare punctaj (MEN,
2019: 1-5). Ulterior, manualele castigatoare sunt trimise
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2019: 1-5). Subsequently, the winning textbooks are sent
to schools so that teachers can make the final decision
and express their options for the textbook they would like
to use in the classroom (MEN, 2019: 1-6).

After perusing a number of 10 textbooks dedicated to the
secondary school (5" — 8" grades), used in the classroom
during 1993-2016 and 9 textbooks from 2017-2022, we
were able to find aspects regarding the organization,
structuring, visual exposure and theoretical and musical
content, which we will present below.

It should be noted that all books represent the
implementation of the educational policy that puts the
training of competences in school curricula at the
forefront, by bringing content to students in a
personalized way. Most of the books that were read in the
first period are divided into two categories. The first
represents the book’s appearance before 2000, relying
after the curricula of 1996 and 1997, and the second
represents their update by other authors, after 2000. The
structure of the textbooks included their organization by
chapters, while the contents were included in addition to
the names of the lessons and the titles of the pieces to be
learned.

The order of the chapters is an interesting topic to debate
because each author chooses how the lessons follow one
another. Most of the time, either the rhythmic and
melodic lessons appeared first, followed by those about
musical genres, or there were lessons that did not have a
certain connection with a chapter. The authors kept the
logical order of the contents as they considered it, and the
teachers, based on calendar planning, arranged the
chapters as they wished. Visually, the textbooks of the
first period had coloured covers and in the interior there
were 2 or 3 colours besides black and white, to highlight
the titles of pieces, important theoretical information, and
exercises. The content was varied, with songs from the
international as well as national repertoire. The types of
exercises addressed involved solfeggios or singing a
given song, completing arrhythmographs, multiple-
answer or true/false questions. Examples of recapitulative
lessons and assessment were given, which were very
helpful for the music teachers. It is worth mentioning
that, before 1990, the textbooks of the communist period
were poor in terms of the proposed exercises, which were
sometimes completely absent from the textbook.

The structure of the lessons included several sections,
which could be easily identified in the textbook due to
the names that the authors proposed. These included
retain, auditions, self-solving (encouraging individual
work) or portraits of composers. Of course, there were
differences, some authors being less concerned with
organizing the content on the pages of the book, paying
maximum attention to the information and its
formulation.

The musical works that were part of the textbook were
carefully selected. At the beginning of each textbook is
the state anthem of Romania, sometimes followed by a
religious song or other patriotic songs. The aim was both
to use the examples given by the authors of the
curriculum and to introduce new examples, depending on
the topic addressed. The repertoire consisted of well-
known works from the universal musical literature, as
well as of pieces by native composers. We find more
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scolilor, pentru ca profesorii s poatd lua decizia finala,
sd 1si exprime optiunile pentru manualul pe care ar dori
sa-1 utilizeze la clasa (MEN, 2019: 1-6).

In urma parcurgerii unui numar de 10 manuale dedicate
ciclului gimnazial (clasele a V-a — a VIII-a), utilizate la
clasa 1n perioada 1993-2016 si a 9 manuale din
2017-2022, am putut constata aspecte referitoare la
modul de organizare, structurare, expunere vizuald si
continut teoretic si muzical, pe care le voi prezenta in
continuare.

Este necesar de mentionat faptul ca toate cartile
reprezintd punerea in aplicare a politicii educationale,
care pune In prim plan formarea competentelor din
programele scolare, prin aducerea personalizata a
continuturilor In fata elevilor. Majoritatea manualelor,
care au fost parcurse in prima perioada, se impart in doua
categorii. Prima reprezintd aparitia cartii inainte de anul
2000, fiind realizatd dupa programele din 1996, 1997, iar
cea de a doua reprezinta o actualizare a acestora de catre
unii autori, dupd anul 2000. Structura manualelor
cuprindea organizarea lor pe capitole, in timp ce la
cuprins erau trecute, pe langd denumirea lectiilor, si
titlurile pieselor care urmeaza a fi invatate.

Ordinea capitolelor este un subiect interesant de dezbatut
datorita faptului ca fiecare autor isi alege modul in care
lectiile se succed. De cele mai multe ori, apareau mai
intai lectiile cu subiecte ritmice, si apoi cele melodice,
urmate de cele despre genurile muzicale, sau existau
lectii care nu aveau o anumitd legaturd cu un capitol.
Autorii pastreaza ordinea logicad a continuturilor, asa cum
au considerat-o ei, urmand ca profesorul, pe baza
planificarii calendaristice, sa 1si aranjeze capitolele dupa
propria preferintd. Din punct de vedere vizual, manualele
din prima perioada sunt colorate la nivel de coperta, iar in
interior se utilizeaza 2-3 culori in afard de alb si negru,
pentru a evidentia titluri de piese, informatii teoretice
importante si exercitii. Continutul este unul variat, cu
melodii atat din repertoriul international, cat si din cel
national. Tipurile de exercitii abordate presupun
solfegierea sau intonarea unui cantec dat, completarea de
aritmografe, intrebari cu raspuns multiplu sau de tipul
adevarat/fals. Sunt date exemple de lectii recapitulative si
de evaluare, fiind astfel un sprijin pentru profesorul de
muzicd. Este necesar de mentionat faptul cd, inainte de
anul 1990, manualele din perioada comunista erau sarace
din punctul de vedere al exercitiilor propuse, uneori
acestea lipsind cu desavarsire din manual.

Structura lectiilor cuprinde mai multe sectiuni, ce pot fi
identificare usor In manual datoritd denumirilor pe care
autorii le propun. Printre acestea se numard refineti,
auditie, rezolvati singuri (incurajand activitatea de munca
individuald) sau portrete de compozitori. Desigur, exista
diferente, unii autori fiind mai putin preocupati de
organizarea continutului pe paginile cartii, acordand
atentia maxima informatiilor si formularii acestora.

Sunt atent selectionate lucrarile muzicale care fac parte
din manual. La inceputul fiecarui manual este imnul de
stat al Romaniei, urmat uneori de un cantec religios sau
alte cantece patriotice. Se urmareste atat utilizarea
exemplelor date de catre autorii programelor, cat si
introducerea unor exemple noi, in functie de subiectul
abordat. Repertoriul este format atat din lucrari
cunoscute, din literatura muzicald universala, cat si din
piese ale compozitorilor autohtoni. intdlnim mai multe



pages with music than with theory, the field of the taught
subject being treated with utmost seriousness.

In the case of some of the textbooks, one can see the link
between the content of the previous class and the one that
is taught the following year, because the authors could
continue their ideas and vision. The overall perception of
an education cycle and the implementation of all
knowledge, in order to make links and connections with
what has been previously learned, is how students’ school
progress can be traced throughout an education cycle.

The emergence of new school curricula in 2017 led to a
slight change in the general competences and, hence, of
all competences deriving from the content of the
curriculum. A number of differences between curricula
can be observed, from the existence of three general
competences to the introduction of musical interval
studies only in the sixth grade. With regard to the use of
the textbook in the classroom, teachers needed different
means from that point on. The digital version of the
textbook appeared and with it a different presentation of
the textbook than previously.

The nine textbooks analyzed represent the first edition for
the 6™ — 8" grades and two editions for the 5" grade
textbook (2017 and 2022). The contents of the textbooks
are divided into six or seven learning units, which
comprise a varied number of lessons and conclude with a
recapitulation and an evaluation lesson. There are some
authors who include musical terms dictionaries, summer
projects, or song repertoires.

We see a greater variety of the way the lessons are
structured, but also from the point of view of the
proposed exercises. In the opening of the textbooks there
is a guide on how to use them, explaining all the sections.
Also, in these first pages there is an introduction by the
authors and the general competences taken from the
curriculum appear. Each learning unit has an introductory
page where the specific skills that contribute to the better
achievement of musical skills are listed. The names of the
sections encountered can be: remember, practice, did you
know, learn to learn, sound workshop, portrait of
composer, observe, discover, apply, etc. Again, the
authors of the textbooks identify the number of parts of a
lesson and name them as they think appropriate. The
succession of the learning units is sometimes thought
after the seasons of the year, always having at least one
unit dedicated to folklore during the winter holidays.
Teachers have the possibility to carry out their own
planning and ordering of the lessons as they prefer, not
having to follow exactly the same succession of the
contents of the textbook.

It can be seen how the list of the included repertoire (both
in terms of the examples that require reading and of
auditions) differs from what was before. The share of
universal musical examples is sometimes lower than that
of native examples, the latter being in some cases written
by the textbook’s authors. However, exemplary lyrics and
music reflect the authors’ concern to illustrate the
musical preferences of contemporary students, wanting to
involve them more in the development of vocal skills.

Another aspect, different from what was in the past, is
related to theoretical information that seems to be richer
than before. In some textbooks there are pages without
musical examples, which contain theoretical notions and
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pagini cu muzica decat cu teorie, fiind tratat cu maxima
seriozitate domeniul disciplinei predate.

In cazul unora se poate observa legitura dintre continutul
aferent clasei anterioare si cel care este predat in anul
urmator, deoarece autorii puteau si-si continue ideile si
viziunea. Perceptia de ansamblu asupra unui ciclu de
invatamant si punerea in aplicare a tuturor cunostintelor
pentru a face legituri si conexiuni cu ce s-a Invatat
anterior, reprezintd modul in care progresul scolar al
elevilor poate fi urmarit pe parcursul unui ciclu de
invatamant.

Aparitia noilor programe scolare in anul 2017 conduce la
usoara modificare a competentelor generale si, de aici, a
tuturor celor care deriva din continutul programei. Pot fi
sesizate, comparativ, o serie de diferente intre programe,
de la existenta a trei competente generale, pand la
introducerea studierii intervalelor muzicale doar in clasa
a VI-a. Din perspectiva utilizarii manualului la clasa,
profesorii au de acum nevoie de alte mijloace. Apare
varianta digitala a acestuia, fiind, astfel, o expunere
diferita a manualului decat pana atunci.

Cele noud manuale analizate reprezintd prima editie
pentru cele din clasele a VI-a — a VIII-a si doud editii
pentru manualul de clasa a V-a (2017 si 2022). Cuprinsul
manualelor este impértit pe unitati de invatare, in numar
de sase-sapte, care contin un numadr variat de lectii si se
incheie cu o lectie de recapitulare si una de evaluare. Sunt
unii autori care includ dictionare de termeni muzicali,
proiecte de vara sau repertorii de cantece.

Constatdm o mai mare varietate a modului de structurare
al lectiilor, dar si din punctul de vedere al exercitiilor
propuse. In deschiderea manualelor existi un ghid de
prezentare a utilizarii acestuia, fiind explicate toate
sectiunile lui. De asemenea, tot in aceste prime pagini
este adresat un cuvant din partea autorilor si apar
competentele generale preluate din programa. Fiecare
unitate de Invatare are o pagind introductivd unde sunt
trecute competentele specifice care contribuie la mai
buna indeplinire a aptitudinilor muzicale. Denumirile
sectiunilor intalnite pot fi: refine, exerseaza, stiati cd,
invata sa inveti, atelier de sunete, portret de compozitor,
observ, descopar, aplic etc. Din nou, autorii manualelor
identificd numarul partilor unei lectii si le denumesc asa
cum considerd. Inlantuirea unititilor de invitare este
uneori gandita dupa anotimpurile anului, mereu existand
cel putin o unitate dedicatd folclorului din perioada
sarbatorilor de iarna. Profesorii au posibilitatea sa-gi
realizeze propria planificare si ordonare a lectiilor asa
cum considerd ei, nefiind necesar sa respecte intocmai
acelasi mod de nlantuire a continuturilor din manual.

Se poate observa cum lista de repertoriu inclus (atat la
nivelul exemplelor care necesitd parcurgerea, cét si ca
auditii) diferda fatd de ce a fost inainte. Ponderea
exemplelor muzicale universale uneori este mai mica fata
de cea a exemplelor autohtone, cele din urma fiind in
unele cazuri ale autorilor de manuale. Cu toate acestea,
versurile si muzica exemplificatd reflectd preocuparea
autorilor de a ilustra si preferintele muzicale ale elevilor
contemporani, in dorinta de a-i implica mai mult in
dezvoltarea aptitudinilor vocale.

Un alt aspect, diferit fata de ce a fost in trecut, este legat
de informatiile teoretice care par a fi mai stufoase decat
inainte. In unele manuale existd pagini fard exemple
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exercises. It is an unattractive element for students due to
the fact that they no longer have the patience to read until
the end of a sentence, so they move on. This also leads to
the way the content is arranged on the page. Compared to
the textbooks of the first period, those published in 2017
are no longer A4-size, but have a mid-size between A4
and A3. The pages are more carefully thought out
because there are many symbols, images, theoretical
knowledge, but also music. The textbooks are brightly
coloured, from the cover to each page, making them a
point of attraction for students.

DIGITAL TEXTBOOK - TO BE OR NOT
TO BE?

If the textbooks on physical media are printed on good
quality paper, with many images, diagrams, interesting
exercises to solve, digitizing and transforming them into
an electronic support brings added value when integrating
them in class. On the platform dedicated to digital
textbooks, https://www.textbooke.edu.ro, designed in
2017 by the National Centre for Policy and Evaluation in
Education, we can find the textbooks of all subjects
taught in schools in Romania. It is updated annually with
the introduction of newly selected textbooks. With the
help of a simple search engine, in which the class and
subject are chosen, the student or any interested person
manages to find the desired textbook.

What does a digital textbook involve? The physical
support of the textbook is in PDF or other formats
(depending on the complexity with which it was designed
by the authors) and includes a series of static or
interactive animations that students encounter. In this
case too, animations can be in a smaller number or in
abundance, the option belonging to the authors. Not only
the songs can be heard in various performances, but also
the theoretical information can be detailed through a
static section. Also, the exercises in the evaluation
section (and not only) can be solved directly online, and
the student, together with all colleagues, will discover the
correct answers.

In the following paragraphs, each digital textbook in the
secondary music education classes will be described
succinctly, by comparison with the competing
textbook(s).

For the 5" grade, in 2022 a new edition of textbooks
belonging to the Litera and Artklett publishing houses
appeared; the first textbooks of 2017 were published by
Litera and Aramis. A small parallel can be made between
the layout of the textbook of Litera, from 2017, and the
one in 2022, as they were written by the same author.
Although the contents are grouped approximately
identically, in terms of the included repertoire there are
small differences, the exercises are more difficult, and the
2022 one is not as colourful as the 2017 one, with fewer
colours used to outline the sections of the textbook. Each
digital textbook opens with an explanatory guide
mentioning the necessary information that visitors need
to know about how to browse it. The types of activities
are signalled distinctly, thus having a large diversity for
each lesson. The video examples integrated in the
textbook of Litera contain videos of students or games
played with them in different lessons (Chifu, 2022). Each
image can be enlarged and has its own explanations.
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muzicale, care contin notiuni teoretice si exercitii. Este
un element neatractiv pentru elevi, din cauza faptului ca
nu mai au rabdare sa citeascd pana la finalul unei fraze si
trec mai departe. Acest lucru conduce si la modul de
aranjare In pagind a continutului. Fatd de manualele din
prima perioada, cele apdrute in 2017 nu mai sunt de
marime A4, ci au o marime de mijloc intre A4 si A3.
Paginile sunt mai atent gandite, deoarece sunt foarte
multe simboluri, imagini, cunostinte teoretice, dar si
muzicd. Manualele sunt viu colorate, de la copertd pana
la fiecare pagina, fiind astfel un punct de atractie pentru
elevi.

MANUALUL DIGITAL - A FI SAU A NU
FI?

Daca manualele pe suport fizic sunt tiparite pe o hartie de
calitate, cu multe imagini, scheme, exercitii cit mai
interesante de rezolvat, digitalizarea acestora si
transformarea intr-un suport electronic aduce un plus de
valoare in momentul integrarii la ore. Pe platforma
dedicata manualelor digitale,
https://www.manuale.edu.ro, conceputd in anul 2017 de
Centrul National de Politici si Evaluare in Educatie, pot fi
intalnite manualele tuturor disciplinelor predate in scolile
din Romaénia. Aceasta este actualizatd anual, prin
introducerea noilor manuale selectionate. Printr-un motor
de cautare facil, In care se alege clasa si disciplina, elevul
sau persoana care cautd reuseste sd gaseascd manualul
dorit.

Ce implicda un manual digital? Suportul fizic al
manualului este pus in format pdf sau altele (in functie de
complexitatea cu care este lucrat de catre autori) si
cuprinde o serie de animatii statice sau interactive. Si in
acest caz, animatiile pot fi intr-un numar mai restrans sau
din abundentd, optiunea fiind a autorilor. Nu doar
melodiile pot fi ascultate In interpretari variate, ci si
informatiile teoretice pot fi detaliate printr-o sectiune
staticd. De asemenea, exercitiile de la sectiunea evaluare
(si nu numai) pot fi rezolvate direct online, urmand ca
elevul, impreuna cu toti colegii, sd descopere raspunsurile
corecte.

In cele ce urmeaza, fiecare manual digital din clasele
gimnaziale de educatie muzicald va fi descris succint,
prin compararea cu manualul/-ele concurent/-te.

La clasa a V-a, In anul 2022 a aparut o noud editie de
manuale, care apartin editurilor Litera si ArtKlett;
primele manuale din 2017 fiind la Litera si Aramis. Se
poate face o mica paralela intre aspectul manualului de la
Litera, din 2017, si cel din 2022, fiind scrise de aceeasi
autoare. Desi continuturile sunt grupate aproximativ
identic, la nivel de repertorii incluse sunt mici diferente,
exercitiile sunt mai dificile, iar cel din 2022 nu este atat
de colorat ca cel din 2017, fiind utilizate mai putine
culori pentru a reliefa sectiunile manualului. Fiecare
manual digital se deschide cu un ghid explicativ in care
sunt mentionate informatiile necesare pe care vizitatorii
trebuie sa le cunoasca, privind modul de parcurgere al
acestuia. Tipurile de activitati sunt semnalizate distinct,
avand astfel o diversitate pentru fiecare lectie. Exemplele
video integrate in manualul de la Litera contin filmari cu
elevi sau jocuri facute cu acestia in diferite lectii (Chifu,
2022). Fiecare imagine poate fi marita, avand explicatiile
proprii.



The digital version of each textbook is a personalized
way of displaying it. The investments made aim to make
their use as easy as possible by both teachers and
students. There is a user’s manual that provides relevant
information on how to use the textbook so that it is read
correctly. In most cases it is necessary to enter the name
when using it for the very first time, so that the
customization is complete. The menu has the table of
contents, the image increase/decrease buttons, searching
for a specific page, browsing the textbook page by page
or directly at the beginning/end of the textbook, and
much more. In the case of the Artklett textbook, for the
5% grade, there is even the possibility of making one’s
own notes in the textbook or marking the relevant
information in colour. Also, in this textbook one can
check how many points one has obtained after solving all
the exercises in the textbook, together with the number of
activities that have been completed (Comanita, Badau
and Matei, 2022).

Another example that can facilitate the use of the
textbook from a digital perspective is related to the
integration of a virtual piano directly into the textbook
presentation page. In the case of CD Press (Pauliuc si
Diaconescu, 2020), there is such an instrument, quite
funnily designed, which has several timbres (piano,
violin, flute). By pressing the mouse or directly the
computer keyboard, the music sounds can be played back
for a few seconds.

In the case of exercises proposed by the authors, digital
textbooks offer the possibility of having directly a table
of contents dedicated to the type of activity to which it
belongs — static, animated or interactive. Static digital
activities are schemes, images, music without visual
support, scores. They are not interactive and can be
viewed or listened to when one goes through the lesson
by simply accessing the buttons or pressing the given
image. Animated digital activities are audio-video
recordings of songs. Some textbooks incorporate the
YouTube version, others include their own recordings
with students in the classroom, or there are also textbooks
whose examples are made in the Sibelius program.
PowerPoint presentations can also appear within these
types of tasks to be saved as a movie by entering
animations that move from one page to another. The last
category is interactive digital activities, where exercises
are integrated. Most of the time, the authors of the
textbooks choose exercises such as association, grouping,
correct or true/false response. At the end of each exercise
or immediately after the question, the student has the
opportunity to check the answer by sending it to the
platform. Receiving feedback automatically provides
validation of the response given or not. Even the
crossword puzzles can be completed on the platform, and
at the end the answers given are verified.

The musical scores introduced in the digital versions of
the textbooks are written in music notation software,
which is much clearer than using scanned photos. If
teachers want to print them, the quality is much better
and one can easily learn from them. The repertoire
complies with the suggestions given in the curriculum,
which is in fact a criterion in the curriculum evaluation
grid, where it is necessary for a percentage of 75% of the
repertoire to be the one proposed by the curriculum, and
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Varianta digitald a fiecarui manual reprezintd un mod
personalizat de expunere a acestuia. Investitiile facute au
scopul de a face utilizarea lor cat mai facila, atat de catre
profesori, cat si de catre elevi. Existd un manual de
utilizare, care oferd informatii relevante privind modul de
rulare a manualului, astfel incat sa fie parcurs corect. In
cele mai multe cazuri este necesar sa se introducd numele
chiar la prima utilizare, pentru ca personalizarea sa fie
completd. Meniul are cuprinsul, butoanele de
marire/micsorare a imaginilor, cautarea unei anumite
pagini, parcurgerea manualului pagind cu pagina sau
direct la inceputul/finalul manualului si multe altele. in
cazul manualului de la ArtKlett, pentru clasa a V-a, exista
posibilitatea chiar de a face propriile notite in manual sau
de a marca colorat informatiile relevante. Tot in cazul
acestui manual se poate verifica cate puncte ai obtinut In
urma rezolvarii tuturor exercitiilor din manual, impreuna
cu numarul de activititi care au fost duse la final
(Comanita, Badau si Matei, 2022).

Un alt exemplu care poate facilita utilizarea manualului
din perspectiva digitala este legat de integrarea unui pian
virtual direct in pagina de prezentare a manualului. in
cazul manualelor editurii CD Press (Pauliuc si
Diaconescu, 2020), existd un astfel de instrument, destul
de nostim conceput, care are mai multe timbruri (pian,
vioard, flaut). Prin apasarea mouse-ului sau direct a
tastaturii calculatorului, timp de cateva secunde, pot fi
redate sunetele muzicale.

in cazul exercitiilor propuse de citre autori, manualele
digitale oferd posibilitatea de a avea direct un cuprins
dedicat tipului de activitate din care face parte — statica,
animatd sau interactiva. Activitatile digitale statice
reprezintd scheme, imagini, auditii muzicale fara suport
vizual, partituri. Acestea nu sunt interactive si pot fi
vizualizate sau ascultate Tn momentul parcurgerii lectiei
prin simpla accesare a butoanelor sau apasare pe
imaginea datd. Activitatile digitale animate sunt
inregistrarile audio-video ale céantecelor. Unele manuale
incorporeaza varianta de pe YouTube, altele includ
inregistrari proprii cu elevii de la clasd sau existd si
manuale ale caror exemple sunt realizate in programul
Sibelius. Tot in cadrul acestor tipuri de activitdti pot
aparea si prezentari PowerPoint, care sa fie salvate ca un
film, prin introducerea animatiilor de trecere dintr-o
pagina in alta. Ultima categorie este cea a activitatilor
digitale interactive, unde sunt integrate exercitiile. De
cele mai multe ori, autorii manualelor aleg exercitii de
tipul asocierii, gruparii, raspunsului corect sau
adevarat/fals. La finalul fiecarui exercitiu sau chiar dupa
intrebare, elevul are posibilitatea de a se verifica prin
transmiterea raspunsului citre platformd. Primirea
automata a feedbackului ofera validarea raspunsului
acordat sau nu. Inclusiv rebusurile pot fi completate pe
platforma, la final fiind verificate raspunsurile acordate.

Partiturile muzicale introduse in variantele digitale ale
manualelor sunt scrise In programe de notare a
partiturilor, fiind astfel mult mai clare decat punerea unor
fotografii sub formad scanatd. Dacd profesorii doresc
imprimarea acestora, calitatea este mult mai buna si se
poate invdta usor de pe acestea. Repertoriul respectd
sugestiile date in programa scolara, acest lucru fiind chiar
si un criteriu din grila de evaluare a programei, unde este
necesar ca un procent de 75% din repertoriu sa fie cel
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the authors can choose how to integrate a piece into the
learning units.

Digital textbooks are for 2017 an innovation with which
teachers learn and improve their own digital skills. This
means, last but not least, equipping schools with the
necessary electronic equipment and its proper use by all
beneficiaries. These textbooks along with other resources
were used to the fullest during the pandemic, with a lot of
exercises to offer students.

CREATING A DIGITAL TEXTBOOK

The textbooks selected by the Ministry, following the
contest, provide a rich source of inspiration to teachers.
However, sometimes not all teachers are entirely content
with the selected textbooks and then, for some lessons or
even for each, they build their own library of resources
with exercises to use.

An alternative to digital textbooks, where teachers can
build their own textbook or at least gather resources in
one location, is to use Google slides in the Google Suite,
where, in the first place, they are able to create a new
textbook. A PowerPoint is created in one’s own Google
account that contains a variety of graphic designs to
choose from. From sober to playful, colourful or black
and white, depending on one’s own preferences, the
graphic part of the design can be made. The content of
information and repertoire must comply with the school
curriculum, but other relevant examples may be
introduced that are not found in it.

Content layout and arrangement can be designed by
placing images which will send users, via a link, directly
to a PPT or Prezi presentation, a YouTube movie or an
interactive exercise from another platform. Being a place
that teachers design according to their students, it gives
greater freedom to identify the appropriate resources for
classes than what the textbook can provide.

The use of YouTube or other music platforms helps to
identify the best audio-video performances for selected
tracks. It is necessary for music teachers to take care of
finding the best musical resources to present them to
students. This contributes to a better understanding of the
musical phenomenon and can bring students closer to
classical music, but also to other genres. Through musical
auditions, the ability to listen carefully and follow the
narrative of music develops.

In connection with the realization of interactive exercises,
such as crossword puzzles, contests or other types which
include interactive animation while they are being solved,
we have a number of platforms that can be used. These
include Music Tech Teacher, Chrome Music Lab,
Learningapps, Wordwall and more. What is important is
the content and the task that students have to accomplish,
so that the feedback from them will be positive.

In addition to Google Slides, where teachers can work
individually at no financial cost, there are other
possibilities to make an interactive textbook. One such
attempt was made by the MEMIS team (More Music
Education in Schools) who, during the pandemic, and
before that, designed subjects of music education lessons
that could be taught online. In the form of a website,
which has its own domain, edumuzicale.ro, activities
were designed for all grades, from primary and preschool
education to high school. Developed since 2016 by Ana-
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propus de catre programd, autorii alegind modul de
integrare a unei piese in unitatile de Invatare.

Manualele digitale reprezinta pentru anul 2017 o noutate
cu care profesorii invatd si isi imbunatitesc propriile
competente digitale. Acest lucru inseamna, nu in ultimul
rand, dotarea scolilor cu aparatura electronicd necesara si
utilizarea corespunzitoare a acesteia din partea tuturor
beneficiarilor. Aceste manuale, impreuna cu alte resurse,
au fost Intrebuintate din plin in perioada pandemiei,
avand o multime de exercitii de oferit elevilor.

CREAREA UNUI MANUAL DIGITAL
Manualele selectate de catre minister in urma concursului
oferd o bogata sursd de inspiratie cadrelor didactice. Cu
toate acestea, uneori nu toate cadrele didactice se
regasesc in intregime in manualele selectate si atunci,
pentru unele lectii sau chiar pentru fiecare, isi realizeaza
propria biblioteca de resurse cu exercitii pe care sa le
foloseasca.

O alternativd a manualelor digitale, prin care profesorii
pot sa-si construiascd propriul manual sau maécar sa-si
strangd resursele necesare intr-o singurd locatie, o
reprezintd utilizarea Google Slides din Suita Google,
unde, in propriul cont Google se realizeazd un
PowerPoint, care contine o varietate de modele grafice
din care se poate alege. De la sobru la jucaus, colorat sau
alb-negru, in functie de propriile preferinte, se realizeaza
partea grafica a designului. Continutul de informatii si
repertoriu trebuie sa respecte programa scolard, insa pot
fi introduse si alte exemple relevante, care nu se regasesc
in cadrul ei.

Aranjarea si dispunerea continutului se poate concepe
prin amplasarea unor imagini, care sa trimita utilizatorii,
printr-un /ink, direct la o prezentare in format PPT sau
Prezi, la un film de pe YouTube sau la un exercitiu
interactiv de pe o altd platforma. Fiind un loc pe care
profesorii il gandesc in functie de elevii lor, oferd o mai
mare libertate de identificare a resurselor adecvate
claselor din scoli fatd de ceea ce poate oferi manualul.

Utilizarea YouTube sau a altor platforme de muzica
contribuie la identificarea celor mai bune interpretari
audio-video pentru piesele selectate. Este necesar ca
profesorii de muzica sa se ocupe de gasirea celor mai
bune resurse muzicale pentru a le prezenta elevilor. Acest
lucru contribuie la mai buna intelegere a fenomenului
muzical si poate apropia elevii de muzica clasica, dar si
de alte genuri. Prin auditiile muzicale se dezvolta
abilitatea de a asculta atent si de a urmari firul narativ al
muzicii.

Legat de realizarea unor exercitii interactive, precum sunt
rebusurile, concursurile sau alte tipuri care au inclusiv o
animatie interactiva pe parcursul rezolvarii, avem o serie
de platforme care pot fi utilizate. Printre acestea se
numdra Music Tech Teacher, Chrome Music Lab,
Learningapps, Wordwall si multe altele. Important este
continutul si sarcina pe care o au elevii de indeplinit
pentru ca mai apoi feedbackul venit din partea acestora sa
fie unul pozitiv.

Pe langd Google Slides, unde profesorii pot sa lucreze
de a face un manual interactiv. O astfel de incercare a
fost a echipei MEMIS (Mai Multa Educatie Muzicala in
Scoli) care, pe durata pandemiei si inainte de aceasta, a
creionat subiecte de lectii de educatie muzicald ce puteau



Maria Rusu and Antoaneta Luchian, the MEMIS project
is a product of the activity carried out around the
community of the same name. The aim is to provide
teachers with materials and teaching resources that can
contribute to learning music better (MEMIS, 2020).

The lessons are addressed in sections, being true didactic
scenarios designed for both the online and the physical
environment. Respecting the school curriculum, they
bring original presentations, teaching sheets and
applications, and the musical materials are carefully
selected according to the lesson theme. The authors of the
lessons are Ana-Maria Rusu, Antoaneta Luchian, Carmen
Hord and Alexandra Homone, each of them realizing and
building the lesson plan as they thought it for their own
students. However, the structure of a teaching scenario
follows sections such as those in the textbooks approved
by the Ministry of Education. There are parts with the
task addressed to students to Observe and discover, in the
opening of the lessons, to introduce the topic of the
lesson to be taught through an interesting activity; then
there is the section Remember, where the theoretical
information is noted. These are followed by the
applications, where exercises are thought out that
immediately receive the results after solving them. A
variety of examples are proposed for musical auditions
for each lesson, and the class teacher decides which is
most suitable for the students they teach. At the end of
the lesson, there is also a section called the Creative
Challenge, where either as homework or as an individual
activity in the classroom, students must solve a task
individually or in a team, to see if they understood the
topic of the lesson addressed.

At the beginning of the lessons, there is a short
presentation, in which the lesson identification data are
mentioned: its name, the class to which it is taught, the
duration of the activities and the author who proposed the
scenario. Another thing that is important is that at the end
of each lesson, one can give comments from users to see
whether the lesson was useful or not. This feedback is
necessary in order to make the teaching materials.
Through it one can see whether the activities could be
carried out and whether they were interesting both
theoretically and practically.

CONCLUSIONS

The change in school curricula also caused the changes in
the textbooks that existed on the school desks. If in 2017
teachers, regardless of the discipline taught, did not use
the digital textbook very much, with the passage of time
and the onset of the pandemic, it was necessary to
carefully study it to observe what interactive activities
students could perform.

2017 was the first year in which the textbooks appeared
in both electronic and printed versions. Almost every
year there were two textbooks that were declared
winners. While in the beginning, the 5" grade textbook of
the publishing house Litera came with a CD, which
facilitated its use in schools without internet, nowadays it
is necessary for each institution to have such facilities. It
is interesting to see how publishers with two winning
textbooks on the same level or different levels continue
the work started or make few content changes. The same
manner of work was observed in the case of the
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fi predate in mediul online. Sub forma unui site, care are
propriul domeniu, edumuzicala.ro, au fost gandite
activitati pentru toate clasele, de la invatamantul primar si
prescolar pana la cel liceal. Dezvoltat inca din 2016 de
catre Ana-Maria Rusu si Antoaneta Luchian, proiectul
MEMIS este un produs al activitdtii derulate in jurul
comunitatii cu acelasi nume. Scopul este acela de a oferi
profesorilor materiale si resurse didactice care pot
contribui la mai buna invatare a muzicii (MEMIS, 2020).

Lectiile sunt abordate in sectiuni, fiind adevarate scenarii
didactice, proiectate atdt pentru mediul online, cat si
pentru cel fizic. Respectdnd programa scolard, acestea
aduc prezentari, fise didactice si aplicatii originale, iar
materialele muzicale sunt atent selectionate conform cu
tema lectiei. Autoarele lectiilor, Ana-Maria Rusu,
Antoaneta Luchian, Carmen Hord si Alexandra Homone,
au realizat si construit planul lectiei asa cum a fost gandit
pentru propriii elevi. Cu toate acestea, structura unui
scenariu didactic urmeaza niste sectiuni precum cele din
manualele aprobate de catre Ministerul Educatiei. Avem
parti cu sarcina adresatd elevilor de a observa si
descoperi, in deschiderea lectiilor, pentru a introduce
printr-o activitate interesanta subiectul lectiei ce urmeaza
a fi predatd; apoi, existd sectiunea Retine, unde sunt
notate informatiile teoretice. Urmeaza aplicatiile, unde
sunt expuse exercitii care primesc imediat rezultatele
dupa rezolvarea acestora. Sunt propuse o varietate de
exemple pentru auditii muzicale destinate fiecarei lectii,
urmand ca profesorul de la clasa sa decida care este cea
mai potrivita pentru elevii la care preda. In finalul lectiei,
existd si o sectiune denumitd Provocarea creativd, unde
fie ca tema pentru acasa, fie ca activitate individuala in
clasd elevii trebuie sd rezolve o sarcind de lucru
individual sau in echipa, pentru a vedea dacd a inteles
subiectul lectiei abordate.

La inceputul lectiilor exista o prezentare scurtd, in care
sunt mentionate datele de identificare ale lectiei:
denumirea ei, clasa la care se preda, durata activitatilor si
autorul care a propus scenariul. Un alt lucru care este
important este faptul ca, la finalul fiecarei lectii,
utilizatorii pot scrie comentarii, pentru a vedea cat de
folositoare sau nu a fost lectia. Acest feedback este
necesar in vederea realizarii materialelor didactice. Prin
el se reuseste sd se observe daca activitdtile au putut fi
conduse la bun sfarsit si dacd au fost interesante atat din
punct de vedere teoretic, cat si practic.

CONCLUZII

Schimbarea programelor scolare a produs si modificarea
manualelor care existau pe bancile scolilor. Daca in 2017,
profesorii, indiferent de disciplina predatd, nu utilizau
foarte mult manualul digital, o data cu trecerea timpului
si instaurarea pandemiei, a fost necesara studierea atenta
a acestuia pentru a observa care sunt activitatile
interactive pe care elevii pot sa le realizeze.

Anul 2017 a fost primul in care au aparut manualele, atat
in varianta electronica, cat si letric. Aproape in fiecare an
au existat cite doud manuale, care au fost declarate
castigatoare. Daca la inceput, manualul de clasa a V-a al
editurii Litera a venit nsotit de un CD, care facilita
utilizarea sa in scolile fard internet, insd la ora actuala
este necesar ca fiecare institutie sd aiba acces la internet.
Este interesant de observat cum editurile, care au cate
doua manuale castigatoare pe acelasi nivel sau niveluri
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textbooks published after 2000, when the authors made
changes and re-edited the previous textbooks.

The scientific content that each textbook is currently
addressing seems to be stuffy and difficult to go through.
Whereas before 2017, textbooks were abundant with
musical examples, and there was less theoretical
information, this time there is a tendency for written
elements to be more numerous on a textbook page than
the inclusion of a score.

The emergence of digital textbooks is important because
they help to enrich the digital skills of teachers and
students. Teachers must start using platforms, be able to
work with the electronic devices they need in organizing
the lesson, etc. In the case of students, they can enjoy
learning a musical instrument directly from the phone
from a simple piano application. The use of technology in
the classroom is extremely helpful because sometimes we
may not be able to buy so many musical instruments to
use in the classroom, and then an app can be saved on the
phone that students can use to play.

Even if not all school textbooks are accepted by the
ministry, teachers can make applications, teaching sheets
and many other things, using technology, searching the
internet for the necessary resources.

The 21% century is one of digitization, today’s children
are passionate about technology and sometimes know
more about how to use a computer than an adult.
Therefore, we believe that the emergence of textbooks in
digital version is an element that can contribute to the
increase of the quality of musical education in Romanian
schools.
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